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	This community service program addressed challenges in kitab kuning (classical Arabic texts) reading comprehension among male students at As'adiyah Islamic Boarding School in Wajo Regency, South Sulawesi. The program implemented structured mentoring over four months, involving 80 male santri aged 15-18 years who demonstrated difficulties in understanding classical Arabic grammatical structures and interpreting Islamic classical texts. The intervention employed peer-assisted learning, individualized tutoring, and collaborative reading circles guided by senior santri and ustadz. Methods integrated traditional sorogan and bandongan techniques with contemporary pedagogical strategies including scaffolded instruction and metacognitive awareness training. Results indicated significant improvements in Arabic grammar comprehension (nahwu-shorof), text interpretation skills, and reading confidence. Post-intervention assessments revealed 73% of participants achieved intermediate proficiency levels compared to 28% at baseline. The program established sustainable peer mentoring networks and developed contextually appropriate learning materials, providing a replicable model for enhancing kitab kuning literacy in Indonesian Islamic boarding schools.
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INTRODUCTION
Pondok Pesantren As'adiyah, established in 1930 in Wajo Regency, South Sulawesi, represents one of Indonesia's most prominent Islamic educational institutions with deep historical roots in traditional Islamic scholarship and kitab kuning pedagogy (Azra, 2019). The term "kitab kuning" (literally "yellow books") refers to classical Arabic texts covering Islamic jurisprudence, theology, Arabic grammar, Quranic exegesis, and prophetic traditions that form the curricular foundation of pesantren education throughout Indonesia (Dhofier, 2011). Mastery of kitab kuning reading comprehension constitutes an essential competency for santri, enabling access to authoritative Islamic knowledge and scholarly traditions spanning over a millennium.

Contemporary challenges facing pesantren education include declining proficiency in classical Arabic among younger santri generations, who increasingly arrive at boarding schools with limited prior exposure to Arabic language instruction (Lukens-Bull, 2013). At As'adiyah Islamic Boarding School, preliminary assessments revealed that approximately 65% of male santri in intermediate levels struggled with fundamental aspects of kitab kuning comprehension, including grammatical analysis (i'rab), vocabulary recognition, and contextual interpretation. These difficulties impede effective participation in traditional learning methods such as sorogan (individualized recitation) and bandongan (collective reading sessions), ultimately hindering santri's progression through the pesantren curriculum and their development as competent Islamic scholars (Mastuhu, 2019).

The significance of kitab kuning literacy extends beyond academic achievement to encompass religious authority, cultural identity, and intellectual autonomy within Indonesian Muslim communities. As Bruinessen (2008) argues, pesantren institutions serve as guardians of Islamic intellectual traditions, transmitting scholarly methodologies and interpretive frameworks that enable critical engagement with religious texts rather than passive acceptance of secondary interpretations. Santri who develop robust kitab kuning comprehension skills gain capacity for independent religious reasoning (ijtihad), positioning them as future religious leaders, teachers, and community guides capable of addressing contemporary Islamic questions through classical scholarly methods.

However, traditional pesantren pedagogies, while time-tested over centuries, may not adequately address diverse learning needs and varying preparedness levels among contemporary santri populations (Solichin, 2018). The classical sorogan method, involving one-to-one instruction where santri recite texts to kyai or ustadz for correction and explanation, remains pedagogically valuable but faces practical limitations given large santri populations and limited instructional staff. Similarly, the bandongan approach, wherein kyai read and explain kitab kuning to assembled santri who listen and annotate their texts, may not sufficiently accommodate individual comprehension challenges or provide opportunities for active learning and skill practice (Rohmadi, 2020).

Contemporary educational research emphasizes the effectiveness of peer-assisted learning and collaborative pedagogies for developing complex literacy skills, particularly in contexts where learners share common linguistic and cultural backgrounds (Topping, 2005). Peer mentoring programs leverage the zone of proximal development, wherein more capable learners facilitate their peers' acquisition of skills slightly beyond current independent capacity (Vygotsky, 1978). Applied to kitab kuning instruction, peer mentoring creates opportunities for collaborative problem-solving, reciprocal teaching, and socially situated learning that complement traditional ustadz-centered pedagogies while distributing instructional capacity across the santri community.

This community service initiative emerged from collaborative needs assessment involving pesantren leadership, ustadz, and santri representatives who identified kitab kuning comprehension as a critical challenge requiring innovative intervention. The program aimed to develop a sustainable peer mentoring system that enhanced male santri's classical Arabic literacy while preserving the pedagogical integrity and spiritual dimensions of traditional pesantren education. By integrating evidence-based learning strategies with established pesantren teaching methods, the initiative sought to create culturally appropriate solutions that strengthened rather than displaced traditional Islamic educational practices (Nasuhi & Rahman, 2021).
METHOD
This community service program employed action research methodology combining systematic intervention with ongoing evaluation and iterative refinement based on participant feedback and observed outcomes. The program received approval from the As'adiyah Islamic Boarding School leadership council and obtained informed consent from all participating santri and their guardians. Implementation occurred over four months from February to May 2024 at the male student division of Pondok Pesantren As'adiyah, involving intensive intervention activities during scheduled afternoon study periods (ba'da ashar) and evening sessions (ba'da maghrib) when santri traditionally engage in individual study and small-group learning.

Participant selection utilized purposive sampling criteria to identify 80 male santri aged 15-18 years enrolled in intermediate-level classes (tsanawiyah and lower aliyah equivalents) who demonstrated difficulties with kitab kuning comprehension based on ustadz assessments and standardized Arabic proficiency tests. The standardized assessment instrument, adapted from Al-Azhar University's Arabic Language Proficiency Test and modified for pesantren contexts, evaluated nahwu (Arabic syntax), shorof (Arabic morphology), vocabulary knowledge, and text comprehension across four proficiency levels: beginner, elementary, intermediate, and advanced (Hidayatullah, 2017). Baseline data collection also included semi-structured interviews with 20 randomly selected participants exploring their learning experiences, perceived challenges, and attitudes toward kitab kuning study, providing qualitative context for intervention design.

The mentoring program comprised three interconnected components designed collaboratively with pesantren ustadz and informed by both traditional Islamic pedagogical principles and contemporary literacy instruction research. First, structured peer mentoring pairs matched each struggling santri with a more proficient senior santri (mentor) who received training in tutoring techniques, grammatical explanation strategies, and supportive feedback methods (Johnson & Johnson, 2014). Mentoring pairs met three times weekly for 60-minute sessions focusing on grammatical analysis, vocabulary building, and guided text reading using graduated kitab kuning excerpts from foundational texts such as Jurumiyah, Imriti, and Taqrib. Second, weekly collaborative reading circles brought together groups of 8-10 santri to collectively analyze kitab kuning passages, discuss interpretations, and practice grammatical parsing (i'rab) under ustadz facilitation, promoting active learning and peer dialogue (Boud et al., 2001). Third, intensive weekend workshops provided supplementary instruction in problematic grammar topics, study skills, and metacognitive strategies for monitoring comprehension and seeking clarification.

Data collection occurred at baseline, midpoint (two months), and endpoint (four months) through multiple assessment methods ensuring comprehensive evaluation. Quantitative measures included repeated administration of the Arabic proficiency test tracking changes in grammatical knowledge, vocabulary, and reading comprehension; weekly progress monitoring forms completed by mentors documenting session attendance, topics covered, and perceived student progress; and structured observation protocols wherein trained observers rated the quality of peer interactions, on-task behavior, and effective use of learning strategies during 15 randomly selected mentoring sessions. Qualitative data sources comprised monthly focus group discussions with mentors and mentees exploring program experiences, challenges, and suggestions for improvement; individual interviews with 25 participants at program conclusion investigating attitude changes and sustained learning behaviors; and reflective journals maintained by mentors documenting their teaching experiences and student development. Mixed-methods data analysis integrated statistical comparison of proficiency scores using paired-samples t-tests and effect size calculations with thematic analysis of qualitative data following established coding procedures to identify emergent patterns, challenges, and success factors (Miles et al., 2014).
RESULT AND DISCUSSION
The implementation of this kitab kuning mentoring program yielded substantial improvements in male santri's classical Arabic literacy and text comprehension abilities at As'adiyah Islamic Boarding School. Quantitative and qualitative data converged to demonstrate the effectiveness of peer-assisted learning approaches when carefully integrated with traditional pesantren pedagogical methods. The following subsections present detailed analysis of key outcomes across three dimensions: Arabic grammar proficiency development, text interpretation skills enhancement, and attitudinal transformation toward kitab kuning study.

Enhancement of Arabic Grammar (Nahwu-Shorof) Comprehension

Analysis of pre-test and post-test results showed significant improvements in participants' mastery of Arabic grammatical structures essential for understanding the yellow book. Comparison of initial and final scores revealed substantial progress across all assessed domains: nahwu knowledge showed significant improvement, moving from a moderate to a good level of understanding, shorof comprehension progressed from a fair to a good level, and grammatical analysis also experienced substantial progress from an inadequate to a satisfactory level. The magnitude of these improvements was substantial, indicating practically meaningful improvements, not merely statistical changes. These findings demonstrate that the intervention successfully addressed the participants' fundamental competency gaps.
Qualitative data from mentor reflective journals and participant interviews illuminated mechanisms underlying these grammatical gains. Mentors consistently reported that individualized attention enabled them to identify and address specific conceptual misunderstandings that often remain hidden in large-group instruction. One senior mentor explained, "In bandongan, when ustadz explains, many santri pretend to understand even when confused. In mentoring, I can see exactly where my partner struggles and explain repeatedly using different examples until clarity emerges." This observation aligns with Topping's (2005) research demonstrating that peer tutoring creates psychologically safe learning environments where students feel comfortable revealing confusion and asking questions they might suppress in teacher-centered settings.

The structured curriculum of graduated difficulty proved crucial for building systematic grammar knowledge. The program began with fundamental concepts from Jurumiyah (parts of speech, basic sentence patterns) before progressing to more complex topics in Imriti (verb conjugations, exceptional patterns) and eventually tackling advanced constructions in Alfiyah Ibn Malik. This scaffolded approach, wherein instruction systematically builds from simpler to more complex concepts with appropriate support at each level, reflects Vygotsky's (1978) zone of proximal development theory emphasizing that optimal learning occurs when tasks are challenging but achievable with appropriate assistance. Mentors reported that this progressive structure helped them gauge appropriate pacing and prevented overwhelming mentees with premature complexity.

The integration of traditional i'rab practice with contemporary metacognitive strategies represented a particularly successful pedagogical innovation. Rather than simply correcting mentees' grammatical analyses, mentors were trained to prompt metacognitive reflection through questions like "How did you determine this word's grammatical case?" and "What clues in the sentence helped you identify the verb's subject?" This approach, grounded in research showing that metacognitive awareness enhances literacy development (Pressley & Gaskins, 2006), helped santri develop independent analytical skills rather than passive dependence on mentor corrections. As one participant noted, "Now when reading kitab, I automatically ask myself questions about grammar before looking at the harakat, which helps me learn patterns instead of just memorizing."

Development of Text Interpretation and Contextual Understanding Skills

Beyond grammatical proficiency, the program significantly enhanced participants' capacity for meaningful text interpretation and contextual comprehension of kitab kuning content. Reading comprehension assessments, which required participants to read unfamiliar kitab kuning passages and answer content questions, demonstrate meaning extraction, and identify authorial arguments, showed marked improvement from an initially insufficient level to a substantially competent level. The magnitude of this improvement was considerable, indicating practically meaningful development in participants' interpretive abilities. More detailed analysis revealed particularly strong gains in participants' ability to identify textual structure, recognize intertextual references, and distinguish between primary arguments and supporting evidence within classical texts, suggesting the intervention successfully cultivated sophisticated reading skills beyond basic linguistic decoding.
Furthermore, qualitative observations during post-intervention assessment sessions illuminated the depth of participants' transformed engagement with classical texts. Participants demonstrated increased confidence in approaching unfamiliar passages, exhibited more systematic analytical strategies when encountering complex grammatical constructions, and showed greater metacognitive awareness of their own comprehension processes. Many participants who initially relied heavily on word-by-word translation gradually developed the ability to grasp holistic meanings and situate textual segments within broader thematic frameworks. This shift from fragmented decoding to integrated comprehension represents a fundamental transformation in how participants interact with kitab kuning literature, moving beyond mere linguistic proficiency toward genuine hermeneutical competence that respects both the grammatical integrity and intellectual substance of classical Islamic scholarship.
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Figure 1. The atmosphere of the direct guidance process by the supervisor
The collaborative reading circles emerged as the most valued component for developing interpretive skills, according to focus group data. These weekly sessions created opportunities for collective meaning-making wherein santri discussed multiple possible interpretations, debated textual ambiguities, and constructed shared understanding through dialogue. As Boud et al. (2001) argue, collaborative learning promotes deeper cognitive engagement because learners must articulate their thinking, consider alternative perspectives, and justify interpretations to peers. One focus group participant explained, "When we read together, I discover meanings I would never see alone. My friends notice things I miss, and explaining my understanding to them helps me think more clearly."

Ustadz facilitators noted that the reading circles generated higher-quality discussions than typical bandongan sessions, attributing this to reduced power dynamics and increased student voice. In traditional bandongan, santri primarily listen to kyai's authoritative interpretation with limited opportunity for questioning or alternative readings. The peer-led reading circles, while still guided by ustadz, created more democratic interpretive spaces where santri felt comfortable proposing tentative understandings, asking clarifying questions, and engaging in genuine intellectual inquiry. This finding resonates with Freire's (2000) critique of "banking education" and advocacy for dialogical pedagogies that position learners as active knowledge constructors rather than passive recipients.
Table 1. Improvements in Text Interpretation Skills (N=80)
	Comprehension Dimension
	Pre-Test Mean (SD)
	Post-Test Mean (SD)
	t-value
	p-value
	Effect Size (d)

	Literal Comprehension
	52.8 (12.4)
	78.3 (9.7)
	17.23
	<.001
	2.31

	Inferential Understanding
	45.6 (15.2)
	71.4 (11.8)
	14.67
	<.001
	1.94

	Critical Analysis
	38.2 (13.8)
	64.7 (12.3)
	15.89
	<.001
	2.05

	Contextual Knowledge
	51.3 (14.1)
	74.9 (10.6)
	16.34
	<.001
	1.89

	Vocabulary Recognition
	56.7 (11.9)
	79.6 (8.4)
	18.45
	<.001
	2.23


The program's emphasis on connecting classical texts to contemporary contexts proved particularly effective for enhancing comprehension depth and personal relevance. Mentors were encouraged to help mentees identify connections between kitab kuning discussions and current issues facing Indonesian Muslims, such as applications of fiqh principles to modern economic transactions or relevance of ethical teachings to social media behavior. This contextualization strategy, supported by research on culturally responsive pedagogy (Gay, 2018), increased participant engagement and helped santri recognize kitab kuning as living intellectual traditions rather than antiquated texts. As one participant reflected, "I used to think kitab kuning was only about old times. Now I understand these books discuss timeless principles that help us navigate today's challenges."

Transformation of Attitudes and Development of Learning Autonomy

Perhaps the most significant outcomes involved shifts in participants' attitudes toward kitab kuning study and development of autonomous learning capabilities. Pre-intervention interviews revealed widespread negative attitudes, with participants describing kitab kuning as overly challenging, unengaging, and disconnected from contemporary concerns. Post-intervention assessments showed dramatic attitudinal transformation, with the substantial majority of participants reporting increased confidence in their ability to read classical texts, expressing greater appreciation for Islamic scholarly traditions, and indicating strong intention to continue kitab kuning study beyond required curriculum requirements.

Moreover, the program fostered notable development in participants' self-directed learning capacities and strategic approach to textual challenges. Observations during the latter stages of the intervention revealed that participants increasingly employed independent problem-solving strategies when encountering unfamiliar grammatical patterns or vocabulary, demonstrating reduced reliance on instructor intervention and greater willingness to consult reference materials autonomously. Participants developed personalized learning routines, including systematic note-taking practices, peer discussion habits, and regular review schedules that extended beyond formal instructional time. This emergence of autonomous learning behaviors suggests that the intervention not only imparted specific linguistic competencies but also cultivated transferable metacognitive skills and intrinsic motivation that position participants for sustained engagement with classical Islamic texts throughout their scholarly and spiritual development.
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Figure 2. Collaborative learning atmosphere
The peer mentoring relationship itself contributed substantially to these attitudinal changes by providing emotional support and normalization of learning struggles (Muhsyanur, 2024). Many participants reported that witnessing their mentors—successful senior santri—acknowledge past difficulties and model effective learning strategies helped reduce shame and defeatism surrounding comprehension challenges. As one mentee explained, "Knowing that my mentor also struggled at my level and succeeded through effort made me believe I could improve too." This observation reflects self-efficacy theory, which posits that observing similar others succeed enhances learners' confidence in their own capabilities (Bandura, 1997).

The program successfully fostered development of independent learning skills and metacognitive awareness essential for autonomous kitab kuning study. Participants demonstrated increased use of self-regulation strategies including setting learning goals, monitoring comprehension, seeking clarification when confused, and reviewing difficult concepts. Weekly self-assessment forms showed progressive increases in participants' use of effective study strategies: consulting reference materials (M_week1 = 2.3, M_week16 = 4.6 on 5-point scale), practicing grammatical analysis independently (M_week1 = 2.1, M_week16 = 4.3), and reviewing previous lessons (M_week1 = 2.5, M_week16 = 4.5). These behavioral changes suggest the intervention achieved deeper transformation than temporary skill improvement, cultivating dispositions and habits supporting lifelong learning.

The establishment of sustainable peer learning networks represents a crucial program legacy extending beyond formal intervention duration. Follow-up observations three months post-intervention revealed that 67% of original mentoring pairs continued meeting informally, and several participants initiated new study groups with different peers. This organic continuation demonstrates successful cultivation of collaborative learning culture and peer support systems that can sustain kitab kuning literacy development without ongoing external facilitation. As Mastuhu (2019) emphasizes, pesantren education traditionally relies on peer learning and senior-junior mentorship relationships; this program successfully formalized and systematized these indigenous practices while enhancing their pedagogical effectiveness through contemporary learning science insights.
CONCLUSION
This community service program demonstrates the effectiveness of structured peer mentoring for enhancing kitab kuning literacy among male santri at As'adiyah Islamic Boarding School. Significant improvements in Arabic grammar proficiency, text interpretation skills, and learning attitudes indicate that carefully designed peer-assisted interventions can address comprehension challenges while preserving traditional pesantren pedagogical values. The program's success derived from thoughtful integration of evidence-based learning strategies with established Islamic educational methods, creating culturally appropriate solutions that complemented rather than displaced traditional sorogan and bandongan approaches. Sustainability of peer learning networks and continued attitudinal transformation beyond formal program duration suggest lasting impact on individual santri and broader institutional learning culture. This initiative provides a replicable model for other pesantren facing similar literacy challenges, demonstrating that innovation within tradition remains possible when interventions respect cultural contexts and engage community stakeholders as collaborative partners in educational improvement efforts.
REFERENCES
Azra, A. (2019). Jaringan ulama Timur Tengah dan kepulauan Nusantara abad XVII dan XVIII: Akar pembaruan pemikiran Islam di Indonesia [Network of Middle Eastern and Nusantara scholars in 17th and 18th centuries: Roots of Islamic thought reform in Indonesia]. Prenada Media.

Bandura, A. (1997). Self-efficacy: The exercise of control. W. H. Freeman and Company.

Boud, D., Cohen, R., & Sampson, J. (2001). Peer learning in higher education: Learning from and with each other. Kogan Page.

Bruinessen, M. van. (2008). Kitab kuning: Pesantren dan tarekat [Yellow books: Islamic boarding schools and Sufi orders]. Gading Publishing.

Dhofier, Z. (2011). Tradisi pesantren: Studi pandangan hidup kyai dan visinya mengenai masa depan Indonesia [Pesantren tradition: Study of kyai's worldview and vision for Indonesia's future]. LP3ES.

Freire, P. (2000). Pedagogy of the oppressed (30th anniversary ed.). Continuum.

Gay, G. (2018). Culturally responsive teaching: Theory, research, and practice (3rd ed.). Teachers College Press.

Hidayatullah, M. S. (2017). Pengembangan instrumen tes kemahiran bahasa Arab untuk santri pesantren [Development of Arabic language proficiency test instruments for Islamic boarding school students]. Arabiyat: Jurnal Pendidikan Bahasa Arab dan Kebahasaaraban, 4(2), 189-206. https://doi.org/10.15408/a.v4i2.6273
Johnson, D. W., & Johnson, R. T. (2014). Cooperative learning in 21st century. Anales de Psicología, 30(3), 841-851. https://doi.org/10.6018/analesps.30.3.201241
Lukens-Bull, R. (2013). Islamic higher education in Indonesia: Continuity and conflict. Palgrave Macmillan.

Mastuhu. (2019). Dinamika sistem pendidikan pesantren: Suatu kajian tentang unsur dan nilai sistem pendidikan pesantren [Dynamics of Islamic boarding school education system: A study of elements and values]. INIS.

Miles, M. B., Huberman, A. M., & Saldaña, J. (2014). Qualitative data analysis: A methods sourcebook (3rd ed.). SAGE Publications.
Muhsyanur, M. (2024). Love-Based Curriculum as a New Paradigm in Language Education : Between Cognition , Affection , and Spirituality. 2(5), 12–19.

Nasuhi, H., & Rahman, A. F. (2021). Integrasi metode pembelajaran klasik dan kontemporer dalam pengajaran kitab kuning di pesantren [Integration of classical and contemporary learning methods in kitab kuning instruction at Islamic boarding schools]. Tarbiyatuna: Jurnal Pendidikan Islam, 14(1), 45-62. https://doi.org/10.36835/tarbiyatuna.v14i1.4523
Pressley, M., & Gaskins, I. W. (2006). Metacognitively competent reading comprehension is constructively responsive reading: How can such reading be developed in students? Metacognition and Learning, 1(1), 99-113. https://doi.org/10.1007/s11409-006-7263-7
Rohmadi, A. (2020). Efektivitas metode sorogan dan bandongan dalam meningkatkan pemahaman kitab kuning santri [Effectiveness of sorogan and bandongan methods in improving santri's kitab kuning comprehension]. Journal of Islamic Education Studies, 5(2), 156-174. https://doi.org/10.15642/jpai.2020.5.2.156-174
Solichin, M. M. (2018). Modernisasi pendidikan pesantren: Studi transformasi kepemimpinan kiai [Modernization of Islamic boarding school education: Study of kyai leadership transformation]. Tadrib: Jurnal Pendidikan Agama Islam, 4(1), 88-109. https://doi.org/10.19109/tadrib.v4i1.1952
Topping, K. J. (2005). Trends in peer learning. Educational Psychology, 25(6), 631-645. https://doi.org/10.1080/01443410500345172
Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Harvard University Press.

2 | Vol. 3, No. 8, 2025, pp. 36-46   
Vol. 3, No. 8, 2025, pp. 36-46  | 2

