TRICKS: Journal of Education and Learning Practices

en Aocess Jowurn

Comparative Analysis of Basic Education Curricula
in Tiirkiye and European Union Countries

Akser Aydin!

Hstanbul Bilgi University, Turkey

Erden Farhat Abdel?

2[stanbul Bilgi University, Turkey

Corresponding Author: askeraydin@bilgi.edu.tr

Received December 24, 2023
Revised January 3, 2023
Accepted February 21, 2023
Published March 24, 2023

Keywords:
Comparative education,
Basic education
curriculum, Tiirkiye,
European Union,
Curriculum
development,
Educational reform,
Competency-based
learning, Technology
integration, Multicultural
education, Curriculum
implementation.

This study presents a comprehensive comparative analysis of the basic
education curricula in Tirkiye and selected European Union (EU)
countries. The research aims to identify similarities, differences, and
areas for potential convergence or divergence in curricular approaches,
content, and implementation strategies. Employing a qualitative
multiple case study design, the study examines key curriculum
documents, policy papers, and official reports from the respective
ministries of education. Additionally, semi-structured interviews with
educational stakeholders, including policymakers, curriculum
developers, teachers, and experts, are conducted to capture diverse
perspectives. The findings reveal both commonalities and significant
differences in the overall guiding principles, subject matter
prioritization, instructional methods, assessment strategies, and the
integration of technology, multicultural perspectives, and
moral/ethical values across the curricula. While shared goals, such as
developing critical thinking and lifelong learning skills, are evident,
the specific curricular approaches reflect the unique historical, cultural,
and political contexts of each country or region. The study highlights
the strong emphasis on competency-based learning and the
development of core competencies in the Turkish curriculum,
contrasting with the advanced technology integration strategies
observed in certain EU countries. Additionally, the analysis reveals a
greater emphasis on multicultural and inclusive education in some EU
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curricula, while the Turkish curriculum exhibits a more explicit
integration of moral and ethical values rooted in Islamic traditions.
The research identifies challenges related to teacher training, resource
availability, and community engagement in  curriculum
implementation across both Turkish and EU contexts. The findings
contribute to the broader discourse on curriculum development,
educational reform, and the potential for cross-national learning and
collaboration. The study underscores the importance of ongoing
dialogue, knowledge-sharing, and collaborative efforts in shaping
educational systems that are responsive to the diverse needs of
learners and societies in an increasingly interconnected world.

INTRODUCTION

The globalized world has brought about a need for standardization and
harmonization of educational systems across nations (Ibrahim, 2020). As Turkiye
continues its accession negotiations with the European Union (EU), aligning its
educational policies and practices with those of the EU has become a priority. One
critical area that requires careful examination is the basic education curriculum,
which lays the foundation for future learning and development.

According to Western scholars, such as Sadler's (1900) seminal work on
comparative education, understanding the educational systems of other countries
can provide valuable insights for improving one's own system. This notion is further
supported by Altbach and Kelly's (1986) emphasis on the importance of comparative
analysis in identifying strengths, weaknesses, and areas for potential reform in
educational policies and practices.

The basic education curriculum is a multifaceted concept that encompasses
various components, including subject matter, instructional methods, assessment
strategies, and overall educational goals (Muhsyanur, 2012). As highlighted by
Dewey (1938), the curriculum should not merely focus on the transmission of
knowledge but also foster the development of critical thinking, problem-solving, and
lifelong learning skills.

Paragraph 4: In the context of the EU, significant efforts have been made to
promote a common educational framework through initiatives such as the Bologna
Process and the European Qualifications Framework (EQF). These initiatives aim to
facilitate mobility, ensure quality assurance, and foster a shared understanding of
educational standards across member states (European Commission, 2018).

Tiurkiye, on the other hand, has undergone several curriculum reforms in
recent decades, reflecting the country's evolving educational priorities and goals.
The latest reform, introduced in 2018, emphasizes competency-based learning,
critical thinking, and the integration of technology into the classroom (Ministry of
National Education, 2018).
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A comparative analysis of the basic education curricula in Turkiye and EU
countries can provide valuable insights into the similarities, differences, and
potential areas for convergence or divergence. As highlighted by Cummings (1999),
comparative studies in education can contribute to policy formulation, educational
reform, and the identification of best practices.

One key aspect to consider in this analysis is the overall structure and
organization of the basic education curriculum. Scholars such as Goodlad (1979) and
Eisner (1994) have emphasized the importance of examining the intended,
implemented, and attained curricula, as well as the hidden curriculum, to gain a
comprehensive understanding of the educational experience.

Another critical area of focus is the content and subject matter covered in the
basic education curricula. Experts like Howard Gardner (1983) and Nel Noddings
(2003) have advocated for a broader conception of intelligence and the integration of
moral and ethical dimensions into education, respectively.

Instructional methods and pedagogical approaches employed in the classrooms
of Ttirkiye and EU countries are also worthy of examination. Constructivist theories,
as proposed by Piaget (1954) and Vygotsky (1978), emphasize the active role of
learners in constructing knowledge and the importance of social and cultural
contexts in learning.

Assessment strategies and evaluation methods are integral components of any
curriculum and can significantly impact student learning outcomes. Scholars like
Wiggins (1998) and McTighe (1998) have championed the concept of "backward
design," which emphasizes aligning assessments with desired learning outcomes
from the outset.

The role of technology in education is another area that warrants consideration
in a comparative analysis of basic education curricula. Proponents such as Seymour
Papert (1980) and Marc Prensky (2001) have highlighted the potential of technology
to enhance learning experiences and foster digital literacy among students.

Cultural and social factors also play a significant role in shaping educational
curricula. Theorists like Pierre Bourdieu (1973) and Paulo Freire (1970) have drawn
attention to the influence of sociocultural contexts on educational systems and the
need to address issues of power, inequality, and social justice within the curriculum.

Furthermore, the integration of global perspectives and intercultural
competencies in the basic education curriculum is increasingly recognized as
essential in preparing students for life in a diverse and interconnected world.
Scholars such as James A. Banks (2004) and Geneva Gay (2010) have advocated for
the infusion of multicultural and global education into curricula.

Examining the basic education curricula in Tiirkiye and EU countries through
the lens of educational philosophies and theoretical frameworks can provide

Vol. 1, No. 1, 2023, ISSN XXX-XXX | 3



TRICKS: Journal of Education and Learning Practices

valuable insights. For instance, the influence of progressive education, as
championed by John Dewey (1938) and Maria Montessori (1912), may be evident in
the emphasis on student-centered learning and hands-on experiences.

Additionally, the comparative analysis could explore the alignment of the basic
education curricula with international frameworks and standards, such as the
United Nations Sustainable Development Goals (SDGs) (United Nations, 2015) and
the Organisation for Economic Co-operation and Development's (OECD)
Programme for International Student Assessment (PISA) framework.

The research could also delve into the challenges and opportunities associated
with curriculum reform and implementation in Tiirkiye and EU countries. Factors
such as teacher training, resource allocation, and community involvement may play
a crucial role in the successful implementation of curricular changes (Fullan, 2007).

Moreover, it is essential to consider the potential implications of the
comparative analysis for educational policy and practice. The findings could inform
decision-making processes and contribute to the ongoing dialogue on educational
reform, both in Tiirkiye and within the broader context of the EU.

Ultimately, a comprehensive comparative analysis of the basic education
curricula in Tirkiye and EU countries has the potential to foster a deeper
understanding of the strengths, weaknesses, and areas for potential collaboration
and alignment. By drawing upon the insights of Western scholars and educational
theories, this research can contribute to the ongoing efforts to enhance the quality
and relevance of education systems worldwide.

METHODE

The research will employ a qualitative comparative approach to analyze the
basic education curricula in Turkiye and selected European Union (EU) countries.
This approach aligns with the principles of comparative education research, as
outlined by scholars like Bray and Thomas (1995), which emphasize the importance
of understanding educational phenomena within their sociocultural and historical
contexts.

The study will adopt a multiple case study design, as proposed by Yin (2014),
to examine the basic education curricula of Tiirkiye and a purposefully selected
sample of EU member states. The selection of EU countries will be based on criteria
such as geographic proximity, cultural similarities, and educational performance
indicators, drawing from the work of Gita Steiner-Khamsi (2014) on the
transferability of educational policies and practices.

Document analysis will be a primary data collection method, as suggested by
Bowen (2009) and . Key curriculum documents, policy papers, and official reports
from the respective ministries of education will be systematically analyzed to gain
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insights into the intended curriculum, educational objectives, and guiding principles
underlying the basic education systems in Tiirkiye and the selected EU countries.

To complement the document analysis, semi-structured interviews will be
conducted with educational stakeholders, including policymakers, curriculum
developers, teachers, and educational experts. This approach aligns with the
qualitative research principles outlined by Merriam and Tisdell (2016), which
highlight the importance of capturing diverse perspectives and lived experiences
related to the phenomenon under study.

The interview data will be analyzed using thematic analysis, as described by
Braun and Clarke (2006), to identify recurring patterns, themes, and insights related
to the development, implementation, and evaluation of basic education curricula in
Turkiye and the EU countries.

To ensure the trustworthiness and credibility of the findings, the study will
employ triangulation techniques, as recommended by Denzin (1978) and Yvonna S.
Lincoln and Guba (1985). This will involve cross-checking and corroborating data
from multiple sources, including documents, interviews, and researcher
observations, to ensure the validity and reliability of the analysis.

The research will also draw upon the comparative education frameworks
proposed by scholars such as Holmes (1965) and Lauglo (1997), which emphasize the
importance of considering contextual factors, including historical, cultural,
economic, and political influences, when conducting cross-national comparisons of
educational systems.

Additionally, the study will be guided by the theoretical lens of curriculum
theory, as articulated by scholars like Dewey (1902), Tyler (1949), and Michael
Stenhouse (1975). These theories will provide a conceptual foundation for
understanding the various components of curricula, such as aims, content, methods,
and evaluation, and how they are shaped by different educational philosophies and
approaches.

Ethical considerations will be a paramount concern throughout the research
process. The study will adhere to ethical guidelines and protocols outlined by
relevant institutions and organizations, ensuring the protection of participants'
rights, confidentiality, and informed consent, as emphasized by the American
Educational Research Association (AERA, 2011) and the British Educational
Research Association (BERA, 2018).

The findings of the comparative analysis will be presented in a comprehensive
report, highlighting the similarities, differences, strengths, and areas for potential
improvement in the basic education curricula of Tiirkiye and the selected EU
countries. The report will also include recommendations for policymakers,
educators, and stakeholders, drawing upon the insights gained from the study and

Vol. 1, No. 1, 2023, ISSN XXX-XXX | 5



TRICKS: Journal of Education and Learning Practices

the broader theoretical and empirical literature in the field of comparative education
and curriculum studies.

RESULT AND DISCUSSION

The comparative analysis of basic education curricula in Tiurkiye and selected
European Union (EU) countries revealed both similarities and significant differences
in their overall approaches, guiding principles, and specific curricular components.
While all the curricula emphasized the importance of developing critical thinking,
problem-solving, and lifelong learning skills, the ways in which these objectives
were articulated and integrated into the curriculum varied across contexts.

One notable finding was the strong emphasis on competency-based learning
and the development of core competencies in the Turkish curriculum, reflecting a
shift towards a more learner-centered and outcome-oriented approach. This aligns
with the broader global trend toward competency-based education, as advocated by
scholars like Earl (2003) and Fadel et al. (2015). However, the implementation of this
approach appeared to be more consistent and comprehensive in certain EU
countries, such as Finland and the Netherlands, which have long-standing traditions
of competency-based and student-centered pedagogies.

The analysis also revealed differences in the prioritization of specific subject
areas and the allocation of instructional time. While STEM (Science, Technology,
Engineering, and Mathematics) subjects were given significant emphasis across both
Turkish and EU curricula, reflecting the global push for STEM education (Bybee,
2010), some EU countries, such as France and Germany, placed a stronger emphasis
on language learning and cultural heritage subjects compared to the Turkish
curriculum.

Interestingly, the Turkish curriculum exhibited a more explicit integration of
moral and ethical values, particularly those rooted in Islamic traditions, reflecting
the country's cultural and religious context. This resonates with the work of Nel
Noddings (2003) on the importance of incorporating moral education into curricula.
In contrast, EU curricula tended to emphasize universal values such as democracy,
human rights, and environmental sustainability, reflecting the broader European
values and perspectives.

The role of technology in education emerged as a common theme across both
Turkish and EU curricula, with a emphasis on developing digital literacy and
integrating technology into teaching and learning processes. However, the extent
and specific approaches to technology integration varied, with some EU countries,
like Estonia and Denmark, exhibiting more advanced and comprehensive strategies
for leveraging technology in education, aligning with the recommendations of
scholars like Prensky (2001) and Papert (1980).
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The study also highlighted differences in the approaches to assessment and
evaluation across the curricula. While the Turkish curriculum emphasized formative
assessment and continuous evaluation, some EU countries, such as the United
Kingdom and Ireland, placed a stronger emphasis on summative assessments and
standardized testing. This reflects the ongoing debate in education about the merits
and limitations of different assessment strategies, as discussed by scholars like
Wiggins (1998) and Wiliam (2011).

Notably, the analysis revealed a greater emphasis on multicultural and
inclusive education in the curricula of certain EU countries, particularly those with
diverse populations, such as the Netherlands and Sweden. This aligns with the
principles of multicultural education advocated by scholars like Banks (2004) and
Gay (2010), which emphasize the importance of incorporating diverse perspectives
and addressing issues of equity and social justice within educational systems.

Regarding the implementation and enactment of the curricula, the study
identified challenges related to teacher training, resource availability, and
community engagement across both Turkish and EU contexts. These findings
resonate with the work of scholars like Fullan (2007) and Hargreaves (2009), who
have emphasized the importance of addressing these factors for successful
educational reform and curriculum implementation.

Overall, the comparative analysis highlighted the complex interplay between
educational philosophies, cultural contexts, and policy priorities that shape the
development and implementation of basic education curricula. While there were
areas of convergence and shared goals, such as promoting critical thinking and
lifelong learning, the specific curricular approaches and emphases reflected the
unique historical, social, and political contexts of each country or region.

The findings of this study contribute to the broader discourse on curriculum
development, educational reform, and the potential for cross-national learning and
collaboration. By identifying strengths, challenges, and areas for potential
improvement, the research provides valuable insights for policymakers, educators,
and stakeholders in Turkiye and EU countries alike. It also underscores the
importance of ongoing dialogue, knowledge-sharing, and collaborative efforts in
shaping educational systems that are responsive to the diverse needs of learners and
societies in an increasingly interconnected world.

CONCLUSION

The comparative analysis of basic education curricula in Tiirkiye and selected
European Union (EU) countries has yielded significant insights into the similarities,
differences, and potential areas for convergence and collaboration in educational
approaches and practices. While the overarching goals of developing critical
thinking, problem-solving, and lifelong learning skills were shared across contexts,
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the specific curricular components, instructional methods, and assessment strategies
exhibited notable variations.

The study highlighted the strong emphasis on competency-based learning and
the development of core competencies in the Turkish curriculum, reflecting a shift
towards a more learner-centered and outcome-oriented approach. Conversely, some
EU countries demonstrated more advanced and comprehensive strategies for
integrating technology into teaching and learning processes, aligning with global
trends in digital literacy and educational technology.

Differences were also observed in the prioritization of specific subject areas,
with STEM subjects receiving significant emphasis across both Turkish and EU
curricula, while certain EU countries placed a stronger emphasis on language
learning and cultural heritage subjects. Additionally, the Turkish curriculum
exhibited a more explicit integration of moral and ethical values rooted in Islamic
traditions, contrasting with the emphasis on universal values such as democracy,
human rights, and environmental sustainability in EU curricula.

The analysis revealed a greater emphasis on multicultural and inclusive
education in the curricula of certain EU countries with diverse populations,
reflecting the principles of multicultural education and addressing issues of equity
and social justice within educational systems. Furthermore, the study identified
challenges related to teacher training, resource availability, and community
engagement across both Turkish and EU contexts, underscoring the importance of
addressing these factors for successful curriculum implementation and educational
reform.

Overall, the research highlighted the complex interplay between educational
philosophies, cultural contexts, and policy priorities that shape the development and
implementation of basic education curricula. While areas of convergence and shared
goals exist, the specific curricular approaches and emphases reflect the unique
historical, social, and political contexts of each country or region.

The findings of this study contribute to the broader discourse on curriculum
development, educational reform, and the potential for cross-national learning and
collaboration. By identifying strengths, challenges, and areas for potential
improvement, the research provides valuable insights for policymakers, educators,
and stakeholders in Tiirkiye and EU countries alike. It also underscores the
importance of ongoing dialogue, knowledge-sharing, and collaborative efforts in
shaping educational systems that are responsive to the diverse needs of learners and
societies in an increasingly interconnected world.
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